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[INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF TRENTHAM SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2020 

 
The Auditor-General is the auditor of Trentham School (the School). The Auditor-General has 
appointed me, Henry McClintock, using the staff and resources of BDO Wellington Audit 
Limited, to carry out the audit of the financial statements of the School on his behalf. 

Opinion 

We have audited the financial statements of the School on pages 2 to 20, that comprise the 
statement of financial position as at 31 December 2020, the statement of comprehensive 
revenue and expense, statement of changes in net assets/equity and statement of cash flows 
for the year ended on that date, and the notes to the financial statements that include 
accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

• present fairly, in all material respects: 

•   
o its financial position as at 31 December 2020; and 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime 

Our audit was completed on 19th April 2021. This is the date at which our opinion is expressed. 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 

Basis for our opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing 
Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 

Responsibilities of the Board for the financial statements  

The Board is responsible on behalf of the School for preparing financial statements that are 
fairly presented and that comply with generally accepted accounting practice in New Zealand. 
The Board of Trustees is responsible for such internal control as it determines is necessary to 
enable it to prepare financial statements that are free from material misstatement, whether due 
to fraud or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board is also responsible for 
disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic 
alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 
2020, arise from section 87 of the Education Act 1989. 
 



Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried 
out in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or 
disclosures, and can arise from fraud or error. Misstatements are considered material if, 
individually or in the aggregate, they could reasonably be expected to influence the decisions of 
readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial 
statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for 
our opinion. The risk of not detecting a material misstatement resulting from fraud is 
higher than for one resulting from error, as fraud may involve collusion, forgery, 
intentional omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness 
of accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of 
accounting by the Board and, based on the audit evidence obtained, whether a material 
uncertainty exists related to events or conditions that may cast significant doubt on the 
School’s ability to continue as a going concern. If we conclude that a material 
uncertainty exists, we are required to draw attention in our auditor’s report to the related 
disclosures in the financial statements or, if such disclosures are inadequate, to modify 
our opinion. Our conclusions are based on the audit evidence obtained up to the date of 
our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the Novopay payroll system, 
which may still contain errors. As a result, we carried out procedures to minimise the 
risk of material errors arising from the system that, in our judgement, would likely 
influence readers’ overall understanding of the financial statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing 
of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  

Our responsibilities arises from the Public Audit Act 2001. 

  



Other information 

The Board is responsible for the other information. The other information comprises the 
information included on page 21-22, but does not include the financial statements, and our 
auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not 
express any form of audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent 
with the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1: International Code of Ethics for Assurance Practitioners 
issued by the New Zealand Auditing and Assurance Standards Board. 

Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
HENRY MCCLINTOCK 
BDO WELLINGTON AUDIT LIMITED 
On behalf of the Auditor General  
Wellington New Zealand  
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ANALYSIS OF VARIANCE
TRENTHAM SCHOOL, 2099



WELLBEING / HAUORA

Strategic Goal Strengthen the wellbeing of our school community

Annual
Achievement
Target

1. To increase the number of students feeling safe at school always or most of the time by 10%

2019
Background

Ensuring students feel safe at school is a priority at Trentham School.  We want to strengthen the
wellbeing of our students so they are happy and successful at school.
In 2019 Year 3-6 students were asked to complete a survey online regarding safety at school.  226
students completed the survey.  They were asked to rate how much they agreed with 9 statements
about safety at school.  If they did not feel safe at school they were asked to tell us why and give
suggestions on what we could do to make them feel safer at school.
● 87% of students feel safe at school always or most of the time
● 88% of students feel safe at breaks
● 86% of students feel safe before and after school always or most of the time
● 73% of students always or most of the time feel comfortable talking to their teacher about

problems

Planned Actions
● Individual Behaviour Plans established for students with high behaviour needs.
● Teacher Aides utilised for specific students requiring support during breaks.
● Review of Student Behaviour Management Plan and establishment of a wellbeing plan.
● Support from external agencies is sought when necessary.
● Students informed that all gates except one are locked during the school day so people are less likely to wander

through the school.  Also reminded to tell a duty teacher if they see something they don’t like outside of the
school grounds.

● Teachers to continue to develop positive relationships with students and to follow up on all student concerns to
ensure that children feel heard and that issues have been dealt with.  Educate students on what bullying is and
how it is different to children being mean.

● Teachers to remind students what they need to do if they have an issue with another student or they don’t feel
safe.

● Teachers to carry out emergency drills in a way that doesn’t frighten students.  These need to be regular in the
classroom alongside school wide drills.

● Regular reminders to be sent home about signing in at the office and not to wander through the playground,
particularly during break times.

● Duty teachers to be visible in the playgrounds by wearing supplied fluro vests.

Outcomes
● 82% of students feel safe at school always or most of the time.  This is a slight decrease of 5% from 2019.  3

students never feel safe at school.
● 86% of students feel safe at breaks, a decrease of 2%.  5 students never feel safe during breaks.
● 91% of students feel safe before and after school always or most of the time.  An increase of 5% from 2019.
● 64% of students always or most of the time feel comfortable talking to adults at school about problems.  This is a

decrease of 9% from 2019.  62 students sometimes feel comfortable talking to an adult about problems and 27
students never feel comfortable.

Reasons for the Variance
● COVID-19 and lockdown impacted on our planned actions. Some students and/or parents displayed anxiety

following lockdown and this impacted on attendance and behaviour.
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● Large number of new students into the school throughout the year presenting challenging behaviours.  This was
evident across the cohorts.  These students were difficult to manage alongside other students with high
behaviour needs.

● Review of school behaviour management plan undertaken. Teachers trialled some emotional regulation
programmes to identify an approach suitable for Trentham School.

Next Steps
● Teachers continue to develop positive relationships with students.  Educate students and parents/caregivers on

what bullying is and the difference between children being mean.
● Implement the revised schoolwide positive behaviour plan and review regularly throughout the year.  Ensure

students and whānau understand how the plan works.
● All staff involved in professional learning in Te Ara Whakamana: Mana Enhancement programme to support

students to manage their emotions more effectively.
● Remind all students that all gates except one are locked during the school day so people are less likely to wander

through the school.
● Teachers regularly remind students what they need to do if they have an issue with another student or they don’t

feel safe.
● Establish a Sensory/Calming room within the school, for students to use during the school day when needed.
● Implement the new Wellbeing Statement of Intent for the school.

LEARNING / AKORANGA

Strategic Goal Create a culturally responsive, localised curriculum that empowers and excites our learners.

Annual
Achievement
Targets

2. To accelerate the progress of Year 2 students reading below the expected level to be reading at
Turquoise (Level 17) by the end of Year 2. (9 students)

3. To accelerate the progress of Year 3 students who are achieving below the expected level in
reading, to achieve at by the end of 2020. (9 students)

4. To accelerate the maths progress of Year 4 students who are achieving below the expected level
in mathematics, to achieve at by the end of 2020. (9 students)

5. To accelerate the progress of Year 5 Maori students who are working below the expected level in
writing, to achieve at by the end of 2020. (6 students)

6. To accelerate the progress of Year 6 students who are working below the expected level in
writing, to achieve at by the end of 2020.  (9 students)

2019
Background

Over 2018-2019 the professional learning focus was on the effective use of acceleration strategies in
the area of mathematics.  These strategies now need to be embedded into practice and transferred
into other learning areas.
2019 end of year data shows:
● 18% of Year 2 students (2020 Year 3) are achieving below the expected curriculum level for

reading.
● 39% of Year 3 students (2020 Year 4) are achieving below or well below the expected level for

mathematics.
● 57% of Year 4 Maori students (2020 year 5) are achieving below or well below the expected

level for writing.
● 59% of Year 5 students (2020 Year 6) are achieving below or well below the expected level for

writing.
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Planned Actions
● Hubs to develop an action plan for their target students and review termly to monitor progress.
● Regular discussion of progress and achievement of target students at hub and leadership level.
● Teacher inquiry to focus on target students and effective practice to accelerate their achievement levels.
● Induction of new staff to include acceleration strategies in maths and literacy.
● Regular moderation of tasks and OTJs across syndicates and the school.
● Engage with whanau to inform them of target students and how they can support at home.
● Explicitly teach and model working collaboratively and sharing ideas.
● Use acceleration strategies such as frontloading, talk moves, mixed ability grouping, and formative assessment to

provide an environment for accelerated learning.
● Develop the use of Te Whare Tapa Wha in literacy and maths programmes.
● Strengthen links between Inquiry and writing.
● Target blends and digraphs during Guided Reading sessions as well as running the Yolanda Soryl phonics

programme.
● Do either a visual reading or a rich introduction to prepare students for unknown vocab.
● Engage reluctant writers with a range of different approaches, e.g. Game of Awesome.
● Build inquiry planning into our literacy and maths.
● Teacher collaboration in planning for reading, writing and maths.
● Opportunities for student collaboration in all learning areas.
● Strengthen student learning dispositions using the GROW Learner profile - focus on perseverance, collaboration,

reflection and creativity to increase student agency and ownership.
● When possible give students an opportunity to choose their topics for learning.

Outcomes
● 33% (3/9) of the targeted Year 2 students moved from below to at or above Turquoise (Level 17) by the end of

2020.  5 students made progress but remained below and 1 student left Trentham School during the year.
● 44% (4/9) of the targeted Year 3 students moved from below to at the expected reading level by the end of 2020.

1 student made progress and moved from well below to below the expected level.  4 students remained well
below the expected level.

● 67% (6/9) of the targeted Year 4 students moved from below to at or above the expected maths level by the end
of 2020.  2 students made progress, but moved from well below to below the expected level.  1 student remained
well below the expected level.

● 67% (4/6) of the targeted Year 5 Māori students moved from below to at the expected writing level by the end of
2019.  2 students made progress and moved from well below to below the expected level.

● 67% (6/9) of the targeted Year 6 students moved from below to bt or above the expected writing level by the end
of 2020.  2 students made progress and moved from well below to below the expected level.  1 student remained
well below the expected level.

Reasons for the Variance
● COVID-19 and lockdown impacted significantly on our planned actions.  Some students and/or parents displayed

anxiety following lockdown and this impacted on attendance and behaviour.
● All students made progress, but some students did not make accelerated progress.
● Teacher inquiries linked to annual targets helped with alignment and ensured teachers were working to meet the

annual targets.  Coaching sessions focused on inquiry and target students assisted to keep teachers on track.
● Induction of new staff was disrupted by lockdown.

Next Steps
● Continue to track and monitor target students throughout the year.  Termly Hub discussions of target students to

review actions and identify next steps.  Puzzles of Practice for target students.
● Annual target developed linked to GROW learner dispositions.
● Learning walks undertaken to regularly visit classrooms and observe practice.
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● Continue to analyse school wide OTJ data, tracking the progress of all students.
● Continue moderation of tasks and achievement levels to ensure consistency of outcomes.
● Continue to strengthen teacher use of the Learning Progression Framework and each of the aspects.
● Develop a programme of Maths support for teachers. This will involve induction and ongoing support to embed

acceleration strategies and effective pedagogy.
● Ongoing work on collaboration and learner agency, particularly in new learning spaces.
● Involvement in New Pedagogies for Deep Learning (NPDL) to support teachers to deepen the learning for

students.
● Review of Trentham School student inquiry model.
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